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Abstract 
This research is motivated by (1) students prefer to have friends with certain people, 
(2) students who are smart but lack courage in expressing opinions, (3) students who 
are diligent in joining extracurricular activities but are less courageous in opinion. 
This study aims to examine the effectiveness of the Rational Emotive Behavior 
Therapy (REBT) group format in an effort to improve students' self-concepts caused 
by irrational thinking. This study uses the Quasi Experiment method with the design 
of The Non Equivalent Control Group. The subjects of the study were eighth grade 
students of SMP Negeri 3 Lubuk Basung (10 control groups and 10 experimental 
groups). The research instrument used a self-concept scale with a validity of 0.387 
and a reliability of 0.870. Data analysis using nonparametric statistics with Wilcoxon 
Signed Rank Test and Kolmogorov Smirnov 2 Independent Samples. The findings of 
the study show that the REBT approach to the effective group format to improve 
students' self-concepts, this can be seen from the increase in the self-concept scores of 
the experimental group students is greater than the control group's self-concept 
scores.  
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Introduction  
 Individuals in the age range of 11-15 years are teenagers who are growing and developing 
towards an independent person. At this age adolescents grow to reach maturity, both 
mental, emotional, social and physical (Hurlock, 1999). Teenagers have the desire to do 
themselves and not depend on others. But it makes teenagers confused in facing their new 
world and sometimes bring teenagers into a problem of confusion. As they grow, 
adolescents have their own views and images about themselves, which are known as self-
concepts. 
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  The concept of self is an individual's evaluation of himself, an assessment or assessment 
of himself by the individual concerned (Respati, Yulianto, Widiana, 2006). Self-concept is a 
collection of ideas possessed by someone about himself, in which every teenager has 
different views in various fields including general self-concept, social, physical, and 
academic (Rinn, Plucker & Stocking, 2010). The formation of this self-concept should have 
started from an early age. At the secondary school level, the individual's self-concept 
gradually grows, allowing teenagers to participate more in the fields they master and 
interact with others and behave in order to be accepted by others (Manning, 2017). 
 The concept of self is formed through repeated experiences and interactions. The concept 
of self is not innate from birth, self-concept can be influenced by factors within the individual 
such as suitability, courage in facing challenges, vision, skills and experience (Rasul, Nor, 
Rauf & Amat, 2015). Self-concept is influenced by family (Syukur, 2012). Baldwin & Holmes 
(Oktaria & Pardede, 2008), explained that the factors forming adolescent self-concepts are 
parents, peers, the community, and learning. Research by Saraswatia, Zulpahiyana & Arifah 
(2015) states that the factor that most influences adolescent self-concept is peers. Therefore, 
adolescents need to equip themselves to influence others by having a high self-concept, 
because if a teenager has a negative self-concept that tends to be low, it will affect his 
development. Positive self-concept is associated with many important aspects of life, such as 
academic achievement (McActhur, 2016). Self-concept will influence academic achievement 
(Matovu, 2014). Someone who has a high self-concept will make them more confident and 
optimistic in achieving the desired goals, in schools in particular have an impact on positive 
learning achievement (Sartika, 2017). 
 Anggellia's research (2012) states that students' self-concepts are in the low category. 
Manik, Radjah & Triyono (2017) found that students' academic self-concepts were generally 
low. This can be seen by the attitude of students not happy about school, studying and 
reading, not proud of the results of learning, do not have time to study and do not do 
homework. Widiarti (2017) found that there were 49% of junior high school students in 
Jogjakarta City who had low social self-concept. People with negative self-concepts will 
easily give up before fighting and if it fails there will be two parties who will be blamed, 
whether it is blaming yourself (negatively) or blaming others (Potania, 2016), with problems 
like this then feel the use of the Rational Emotive approach Behavior Therapy (REBT) can 
help students improve their self-concepts. 
 REBT is a cognitive behavioral counseling approach that aims to understand and 
overcome negative emotional and behavioral problems that originate from irrational beliefs 
(Komalasari, 2011). Many studies on REBT approaches that are applied to students have 
been found effective in alleviating irrational beliefs in students. The REBT approach 
effectively reduces the saturation experienced by students (Anggreini, Daharnis, Karneli, 
2019). The REBT approach with group settings is effective in dealing with student academic 
stress (Konadi, Mudjiran, Karneli, 2017). The REBT approach can lead students to improve 
their self-concept through the ABCDE format (Activating event, Belief, Consequences, 
Disputing, Effective new philosophy). Students are taught how to change irrational beliefs 
and manage emotions that cause low self-concepts so that they are able to improve self-
concepts. Based on the description above, this study aims to determine the Effectiveness of 
the Rational Emotive Behavior Therapy (REBT) Group Format Approach to Improve 
students' self-concepts. 
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 Method 

 This study uses a Quasi Experiment method with the design of The Non Equivalent 
Control Group. Subjects in this study were students of class VIII H as an experimental group 
and students of class VIII E as a control group, each group totaling 10 people. The instrument 
used was a self-concept scale with a validity of 0.387 and a reliability of 0.870. Data were 
analyzed with the Wilcoxon Signed Ranks Test and Kolmogorov Smirnov 2 Independent 
Samples. 

 
Results and Discussion 

Results 
 The research data were obtained from the results of the pretest and posttest of the experimental and control 
group consisting of 10 people per group. 

 
1. Description of Student's Self Concept Experiment Group and Control Group. 

 Based on the data obtained, the results of the study can be described before and after 
the treatment is given using the REBT group format approach. The following are 
students' self-concept scores in the experimental and control groups. 

 
Table 1. Experimental Group Pretest and Posttest Results 

No 
Experiment Group 

Pretest Posttest 

Score Category Score Category 
1 83 S 110 T 

2 104 S 135 ST 

3 80 R 128 T 

4 92 S 133 ST 

5 73 R 132 ST 

6 126 T 141 ST 

7 72 R 135 ST 

8 141 ST 150 ST 

9 72 R 108 T 

10 80 R 118 T 

Total 923   1290   

Average 92,3 S 129 T 

 

Table 2. Results of Pretest and Posttest Control Groups 

No. 

Control Group 
Pretest Pretest 

Score Category Score Category 
1 120 T 124 T 

2 80 R 86 S 

3 80 R 114 T 



 
International Journal of Applied Counseling and Social Sciences, Vol 1 No 1 2019               82 
 

  

No. 

Control Group 
Pretest Pretest 

Score Category Score Category 
4 82 S 102 S 

5 86 S 100 S 

6 80 R 115 T 

7 102 S 124 T 

8 125 T 120 T 

9 128 T 122 T 

10 80 R 89 S 

Total 963   1096   

Average 96, 3 S 109,6 T 

 
 Based on Table 1, there was an increase in the average score of students' self-concept in 
the experimental group, the pretest score of 92.3 in the medium category, increasing to 129 in 
the high category. Wilcoxon Signed Ranks Test results show that the significance value 
obtained is 0.005, which means there is a significant difference between the pretest and 
posttest in the experimental group. In the control group there was an increase in the average 
score of students' self-concepts, the pretest score was 96.3 in the medium category, rising to 
109.6 with a high category. Wilcoxon test results show the significance value obtained is 
0.025 which means there is a significant difference between the pretest and posttest in the 
control group. The increase in the self-concept score of the experimental group was greater 
than the control group. 

  
Furthermore, improvement of students' self-concepts can be seen in the following diagram: 
 

 
Diagram 1. Differences in Experimental Group Pretest and Posttest Results 

 
 Based on Diagram 1, there are differences in students' self-concept before being given the 
group format REBT approach and after being given the group format REBT approach. The 
diagram shows a significant increase in posttest scores of students' self-concepts in the 
experimental group. 
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Diagram 2. Differences in the Results of Pretest and Posttest Control Groups 

  
 Based on Diagram 2, there are differences in students' self-concept before being given 
group format counseling without the REBT approach and after being treated. In the diagram, 
the students' self-concept posttest scores increased, but the increase in the experimental 
group was greater than the control group. 

 
2. Experimental Group and Control Group Posttest Results 

Table 2. Trial of Kolmogorov Smirnov 2 Independent Experiments and Control Groups 
 Skor 

Most Extreme Differences 

Absolute .700 

Positive .000 

Negative -.700 
Kolmogorov-Smirnov Z 1.565 
Asymp. Sig. (2-tailed) .015 

 

Based on Table 2, the results of the posttest test of the experimental group and the control 
group using the Kolmogorov Smirnov 2 Independent. The student self-concept values are 
obtained in the Asymp column. Sig. (2-tailed) is 0.015. The significance value of 0.015 is 
smaller than 0.05 (0.015 <0.05). This means that the REBT approach to group formats is 
effective in improving students' self-concepts. 

Discussion 
 The results of this study prove, the REBT group group approach is more effective in 
improving students' self-concepts. REBT approach is one of the effective strategies in 
improving students' self-concepts arising from irrational, negative and illogical thinking to 
be more rational, positive, logical and productive. REBT has a relatively simple concept to 
understand how aspects of our thinking can create disturbed and uncomfortable feelings, 
and to overcome those disturbing and uncomfortable feelings by going through the stages of 
ABCDE (Activating, Belief, Consequences, Disputing, Effective new philosophy ) (Palmer, 
2011). 
 The effectiveness of the REBT approach in improving student self-concepts can be seen 
from the results of Noah & Madihie's (2012) research entitled "An Application of the Sidek 
Module Development in REBT Counseling Intervention Module Design for Orphans". The 
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results of this study prove that REBT is able to develop positive and healthy self-concepts. 
Gratitude-based REBT counseling can improve students' self-concepts (Sartika, 2017). 
Sumiroh & Muslimin's research (2016) explains that REBT can improve students' academic 
self-concepts. 
 REBT views problematic behavior caused by irrational thinking, so the focus of handling 
on the REBT approach is irrational thinking experienced by students who have low self-
concepts. The results of the Thahir & Firdaus (2017) study entitled "Improving Positive Self-
Concepts of Students in Junior High Schools Using Rational Emotive Behavior Therapy 
(REBT) Individual Counseling, show that the low self-concept displayed is shame with 
different physical states, insecure, unwilling ask the teacher if you do not understand, do not 
dare to come to the front of the class, not able to hang out with friends and always feel 
different from friends. 
 Based on the implementation process in the activities revealed various causes of students 
experiencing low self-concept caused by irrational thinking. Irrational thinking possessed by 
group members regarding self-concept among others due to negative thoughts both on the 
teacher, on friends or on the subject being studied, there is a view or assumption that any 
effort made during the learning process does not have progress, there is a feeling of being 
unable and lack of confidence, whether it is not able to speak in front of the class, unable to 
communicate well with friends or teachers to feel afraid to be blamed, friends will laugh at 
their opinions, fear that they will be considered stupid and incompetent. 
 Self-concept and social support encourage students to get achievements in learning 
(Dianto, Gistituati, Mudjiran, 2015). Students who have positive self-concept will behave 
socially positively (Apriliyanti, Mudjiran, Ridha, 2017). The concept of self has the most 
dominant influence on student achievement (Fau, Firman, Mudjiran, 2016). Counseling 
activities using the REBT format intended to rationalize supported by previously identified 
thoughts. 
 The success of counseling using the REBT approach is also supported by the results of 
research conducted by Ellis (Corey, 2012), explaining that REBT can specifically be applied to 
group therapy and group work, giving many opportunities to reach agreement on 
homework, learning to challenge one's own thoughts, learning from experience other people, 
and interact with each other. 
 Teenagers and students always have irrational beliefs when something bad happens in 
their lives. Teenage life is very interesting to study. Given how complex the problems 
experienced by adolescents, especially adolescence is a transition period, physical changes 
that affect hormones in the body, so that emotions in teenagers begin to fluctuate. erapi is 
also quick to teach clients how to deal with life's problems independently. Teenagers are 
taught to understand themselves, to understand others, to react differently, and to change 
their basic personality patterns and philosophies by correcting wrong thinking. REBT 
approach is an approach and technique in guidance and counseling that can effectively deal 
with problems related to irrational attitudes and behaviors, because in this activity group 
members are taught how to manage negative and wrong emotions as a result of irrational 
thinking. 
 REBT can improve self-concept in adolescents (Gonzalez, Gutkin, Nelson & Saunders, 
2004). REBT-based training is able to improve the self-concept of children and teachers to 
prevent mental health problems and encourage positive social and emotional well-being 
(Casuro, Abbate, Angelone & Ionni, 2017). REBT implementation can improve the self-
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concept of adolescents undergoing education in orphanages (Madihie, 2015). The REBT 
approach to group format is very useful in improving the self-concept of group members, 
because the REBT approach focuses more on changing students' irrational thinking about 
self-concepts by using cognitive, emotive, and behavioral techniques, so students can 
improve their self-concepts. 
Conclusion 

Based on the research data it can be concluded that counseling using the REBT approach 
to group format is very effective in improving students' self-concepts caused by irrational 
thoughts. This is evident from the students' self-concept scores in the experimental group 
experiencing a greater and more significant increase than the control group. 
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