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Abstract 
This study aims to analyze the identity of high school students based on four levels of status 
(identity diffusion, identity foreclosure, identity moratorium, and identity achievement). Self-
identity is very important because the task of development at that time is to adapt to changes 
that exist in oneself. Teens who experience an identity crisis show that they are trying to find 
their identity. Therefore, adolescents need help to improve their identity. This study aims to 
describe the identity of students. The sample in this study consisted of 240 high school students 
who were selected by proportional random sampling. The instrument used was a self-identity 
scale. The instrument used has been tested for validity and reliability. Data analysis in this study 
used a quantitative approach with descriptive methods. The results showed that identity 
diffusion was in the high category 33.85 (81 students), identity foreclosure was in the high 
category 10.8% (26 students), identity moratorium was in the high category 46.2% (111 
students), and identity achievement was at high category 9.3% (22 students). The implication of 
this research is the counselor's basis for improving the self-identity of students in schools. 
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Introduction  

"Identity" is a general term used by social science to describe the conception and expression of a 
person's individuality and identity is also a source of meaning for a person (Bailey, 2003). The concept 
of personal identity according to Glas (2006), it is divided into two forms, namely identity as a 
singularity (numeric identity) and identity as a series of qualities that allow individuals to identify as a 
certain group of individuals (qualitative identity). Hibbert argues that the need for personal identity 
can influence a person's behavior and identity plays an important role in making decisions (Wang, Wu 
& Lee 2018). Owens argues that personal identity reflects traits or characteristics that may be felt apart 
from a person's social identity or role associated with all identities that exist in him (Oyserman, Elmore 
& Smith, 2012). Polkinghorne argues that identity is not something that is formed with just one form 
but is continuous during life (Breen, 2010). According to Jaussi, Randel & Dionne, identity is formed 
over time (Nealy, 2013) without any compulsion. Furthermore, according to Cinoglu & Arikan (2012), 
the self is the main figure in the process of forming an identity. The individual must also learn or 
recognize sociology and social psychology that exist in himself. 
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In social psychology, self-identity is an expression for a psychological experience (thoughts, feelings, 
motives, etc.) that reflects and affects somoone's understanding of the social world (Simon & Trotschel, 
2008). Self-identity is the process of becoming a unique individual with an important role in his life 
(Papalia & Feldman, 2001). According to Owens (2003), self is a process and self-organization that is 
born from reflection while identity is a tool (strategy) of individuals or groups in categorizing 
themselves and how they present themselves to the world. Self-identity is the perspective that a person 
takes towards himself in taking a special role, combining meanings and expectations related to what is 
inside him, thus forming identity standards that guide behavior that is relevant to identity (Rise, 
Sheeran & Hukkelberg, 2010). Self-identity is an individual's awareness of who he is, which consists of 
self-characteristics, determining important and proper things to do, as well as standards in evaluating 
his actions and behavior, which are integrated in himself so that he feels he has a unique and different 
personality from other individuals. Waterman (Chen, Lay, Wu & Yao, 2007) argues that self-identity is 
a self-definition that is clearly delineated consisting of goals, values and beliefs possessed by someone 
who is firmly committed. Then, according to Weedon (Boonchum, 2009), identity can help someone 
understand themselves and others deeply, not only in the form of ideas but also thoughts. Dan Erikson 
(Mansfield, Gill & Golander, 2006) describes self-identity as a characteristic that determines who he is 
and where he goes. In line with that, Weinreich (Bridget and Kriner, 2016) in the psychological sense of 
identity described identity as the way a person interprets oneself constructively from the past to the 
future. Self-identity is a complex multidimensional concept with several components, namely who I am 
and what makes me different from other people (Bailey, 2003). Self-identity is directly related to 
behavior which can represent different roles for each individual in the social structure. This is in line 
with the opinion of Conner & McMillan (Fekadu & Kraf, 2001) that self-identity can be defined as a 
prominent part of a person's self-concept related to their behavior. Part of self-identity is formed by 
roles that are considered to come from oneself and one of these roles is the student (Bridget and Kriner, 
2016). 

According to Dariyo (2004), adolescents who have an identity crisis mean that they are showing that 
they are trying to find their identity. If the identity crisis can be resolved properly, the identity will be 
achieved optimally to achieve psychosocial well-being. Meanwhile, adolescents who are unable to 
resolve their identity crisis will experience identity confusion which is marked by feelings of 
inadequacy, helplessness, decreased self-esteem, insecurity which results in adolescents feeling 
pessimistic about their future. Confusion or loss of direction can result in two things, namely individuals 
will withdraw and isolate themselves from friends and family or immerse themselves in social settings 
so that they lose their identity in the crowd (Santrock, 2007). In line with the opinion of Hsieh, Hsiao, 
Yang & Lee (2019), individuals with self-identity confusion have difficulty in accepting themselves. And 
Gullan (Ross, Powell & Henriksen, 2016) adolescents who do not make it through the cycle of 
psychosocial development, adolescents will experience conflict with themselves and have difficulty 
living the next stage of life. Prasasti (2017) also states that adolescents who fail to find self-identity are 
identical with deviant behavior called juvenile delinquency which society does not accept or dislike 
(Berdibayeva, Ivanov, Satybaldina, Smatova & Yeluayeva, 2016). Therefore, adolescents must be able to 
find what they believe, their ideal attitudes and values, which can play a role in their social life. One of 
the places where teenagers get an identity is at school. Therefore, all school parties participate and need 
to understand the experiences and developments in the process of forming youth identity in realizing 
a better future (Flum & Kaplan, 2012). 

This was supported by the results of a research conducted by Guneri, Sumer & Yildirim (1999) on 
"Sources of self-identity among Turkish adolescents" of three male and three female students of senior 
high school in Ankara Turkey, which adolescents still have difficulties and confusion during the process 
of establishing identity. Many sources of self-identity among Turkish youths should be further explored 
and their contribution to the attainment of a healthy identity must be strengthened. Furthermore, a 
research was conducted by Situngkir (2014) about "The effect of providing information services in the 
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social sector on the handling of identity crises in students". The results of this research proved that there 
is a significant effect of providing social information services on the handling of identity crises in 
students with an average pre-test score of 65.52 with a standard deviation of 267.12, while the average 
post-test result is 60.15 with a standard deviation of 200.43. Then, Syarqawi (2015) also conducted 
research on "Student identity and its implications in BK services". The results of the study proved that 
84 (50%) of the 164 respondents studied really need BK services to find their potential. This was 
evidenced by the intellectual self-identity data which is in the sufficient category with an average 
percentage, 54.07%, and the indicators of religious spiritual self-identity and deity are in the sufficient 
category with a mean percentage, 66.6%. Therefore, BK services can help students recognize all the 
potential that exists in them. Moreover, a study conducted by Masyita (2018) also proved that 
information services have a significant effect on students' abilities in overcoming self-identity crises 
which are marked by changes after being provided with information services, with an average pre-test 
score of the control group 77.88 while the average group post -test 81.31. It means that the mean score 
of the experimental group after being provided with information services was higher than the mean 
score of the control group who was not provided with information services. 

From several studies that have been conducted, it was proven that information services have a 
significant effect on helping students overcome the identity crisis. This assistance is provided by the 
school counselor / counselor, especially in providing information services related to personal identity. 
The counselor is an educator who plays a role in helping students overcome obstacles or problems and 
develop the potential that students have in school. Information services aim to equip individuals with 
the various kinds of knowledge needed to identify themselves, plan and develop life as students, family 
members and communities. This is in line with the opinion of Alizamar, Afdal & Ifdil (2017) which 
stated that Guidance and Counseling is a part of education in schools that plays an important role in 
realizing students who are independent and develop optimally through services that are owned by one 
of the services that can be provided by BK teachers / counselors, namely information services. 

Before providing information services, the counselor needs to make a systematic, well-organized 
and coordinated design within a certain period of time. The design must also be in accordance with the 
needs of students, so that the objectives of these services can be achieved optimally. The design of 
information services is made into a specific guide according to the needs of students and in it discusses 
aspects of self-identity (Tarigan, 2009). Not limited to providing service materials about personal 
identity, information services are intended to equip students with a wide range of knowledge and 
understanding about personal, social, learning and career. The knowledge and understanding referred 
to in this research is to solve the problems faced with regard to self-identity. And the information 
provided needs to be ensured that the service participants understand it or not. So, counselors need 
valid and reliable instruments to identify how high school students are. 

Method 
This study uses a quantitative approach with descriptive methods that describe systematically, 

factually, and accurately which describes the phenomenon in detail. The sample in this study consisted 
of 240 high school students who were randomly selected or proportional random sampling. The data 
collection technique used was a questionnaire instrument using a Likert scale model. The questionnaire 
was developed based on sub-variables consisting of identity diffusion, identity foreclosure, identity 
moratorium, and identity achievement. The data obtained were analyzed using the percentage 
technique from Sudjana (2002), where the percentage technique is the result of dividing the frequency 
with the sample then multiplying by one hundred. 
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Results and Discussion 

From the results of the research that has been carried out, a total of 240 students are divided into five 
categories, namely very high, high, medium, low and very low, which are presented in the following 
table. 

Tabel 1. Self-Identity (n = 240) 
No Sub Variabel Category Skor f % 
1 Identity Diffusion   

 
Very High ≥ 13 5 2.1 
High 14 – 19   76 31.7 
Moderate 20 – 25    139 57.9 
Low 26 – 31   19 7.9 
Very Low ≤ 32 1 0.4 

Total 240 100 
2 Identity Foreclosure  Very High ≥ 13 0 0.0 

High 14 – 19   26 10.8 
Moderate 20 – 25    168  70.0 
Low 26 – 31   45 18.8 
Very Low ≤ 32 1 0.4 

Total 240 100 
3 Identity 

Moratorium   
 

Very High ≥ 13 1 0.4 
High 14 – 19   110 45.8 
Moderate 20 – 25    115 47.9 
Low 26 – 31   14 5.8 
Very Low ≤ 32 0 0.0 

Total 240 100 
4 Identity 

Achievement   
 

Very High ≥ 32 0 0.0 
High 26 – 31   22 9.3 
Moderate 20 – 25   155 64.6 
Low 14 – 19  63 26.3 
Very Low ≤ 13 0 0.0 

Total 240 100 
 

Table 1 above shows that the condition of the identity crisis is in the medium category of 33.8% (81 
students). This shows that there are still students who experience a self-identity crisis. Students who 
experience an identity crisis are characterized by doubts in exploring and not having a commitment to 
live their lives (Jordán-Conde, Mennecke, & Townsend, 2014). Students experience confusion about who 
they are and confused about what to do with their life. This can allow students to do things that are not 
in accordance with the norms that apply in the community or their environment. 

The next condition, identity dependence is in the high category 10.8% (26 students). This condition 
shows that there are still students who depend on other people to do something and in the end their 
identity is formed by imitating others, because the desires of these students do not come from 
themselves but from other people (eg parents, teachers and friends) . In this condition, it appears that 
students depend on existing commitments, so they are not interested in exploring to gain new 
understanding (Jordán-Conde et al., 2014). 

Furthermore, the condition of identity confusion is in the high category 46.2% (111 students). In this 
condition, it shows that there are still many students who experience confusion over identity. Students 
doubt their commitment in carrying out daily activities due to the lack of knowledge and understanding 
of students about themselves. Therefore, students begin to find out from various sources about things 
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that can increase their knowledge, both through the media and to teachers at school. So that with this 
exploration, adolescents will better understand and believe in their commitment to improving their 
identity. This is in line with the opinion of Nasrudin (2008) which explains that adolescents who are in 
a condition of identity moratorium view their families ambivalently, namely between wanting to follow 
their parents' advice and their own desires. 

The last condition, namely the attainment of identity, is in the high category 9.3% (22 students). The 
results of the need assessment indicate that there are still very few students who achieve their identity. 
Students who are in an identity achievement condition already have knowledge and understanding of 
themselves, so that there is an awareness to do something without being affected and will not be easily 
influenced by others. Exploration carried out by students will produce a commitment in their lives, this 
condition is called identity achievement (Jordán-Conde et al., 2014). As they get older, adolescents will 
be more successful in achieving their identity, because they are more able to think rationally and make 
the right decisions, and have a lot of experience (Suardiman, 2011). 

Discussion  

According to Caplan (2014), identity is not a unity, nor is it an essence inherent in the individual, but 
rather an unstable thing that is unique and has a dynamic relationship that is displayed subjectively 
and objectively. The formation of self-identity is very important because the task of development at that 
time is to adapt to the changes that exist in itself. If the formation of his identity is disturbed or is not 
achieved properly, there will be deviant actions taken by students. In line with the research conducted 
by Huriati (2016), where adolescents who experience a self-identity crisis tend to do things that violate 
norms and are not accepted or disliked by society.  

Markus (Kettle & Haubl, 2011) states that self-identity refers to all that is in the self, identity, and 
schemes that make up the individual. Self-identity requires aspects of exploration and commitment. 
Exploration shows a period where someone tries to choose a way out of an existing alternative. In life, 
attitude is something that students must have. Because this will help him to compare himself to other 
people which in turn will affect their attitude. Meanwhile, commitment is an effort to make decisions 
and in the end, it will make those decisions happen. Therefore, students are given time to 
experiment/look for the identity they have before committing to the role or value they choose (Jordán-
Conde et al., 2014).  

One of the places where students look for / obtain self-identity is at school, therefore the counselor 
must try to guide and assist students in finding their identity through the services provided. One of the 
services that can help students identify and improve their identity is the information service provided 
by the counselor at school. Information services are developed according to students' conditions which 
can be observed based on the results of the needs analysis. This agrees with Masyita (2018) where the 
results of his research show that there is a significant influence between information services on 
students' ability to overcome their identity crisis. Then Ledyana Dwi Situngkir May (2014) also states 
that there is the influence of the significance of social service delivery information on the handling of 
the crisis of identity in students. 

Conclusion 
Based on the research that has been done, it is found that there are still students who have a high 

self-identity status in the identity crisis status, identity dependence, identity confusion and there are 
still a few students who are at high identity attainment status. Therefore, the counselor is needed to help 
students improve their identity.  
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