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Abstract 
This study aims to analyze school well-being, emotional intelligence and student engagement 
in learning. The research was conducted using descriptive quantitative methods. The study 
population was 768 students of SMP Negeri 1 Padang and the research sample consisted of 201 
students who were taken using random sampling technique. The instruments that used were 
arranged based on the constructs of the three variables, namely school well-being, emotional 
intelligence and student engagement in learning that had met the validity and reliability 
requirements. The research data were analyzed using simple regression and multiple 
regression. The findings of the study show that: (1) in average, student engagement in learning 
is in the high category, (2) school well-being and emotional intelligence are also in the high 
category, (3) the contribution of school well-being to student engagement in learning by 48.2%, 
(4) the contribution of emotional intelligence to student engagement in learning by 57%, and (5) 
the contribution of school well-being and emotional intelligence together to student 
engagement in learning by 62.1%. The implications of the research results can be used as a basis 
in the preparation of guidance and counseling service programs. 
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Introduction  

Student engagement in learning at school is a series of activities that should be carried out actively 
by every student if they want to understand what they are learning and get good achievements in 
school. This is in line with the goals of education which is an active learning process that aims to develop 
all the potential of students. Frederick, Blumenfeld & Paris (2004) stated that student behavior in 
learning shows the level of student engagement at school. Engagement in learning is important for a 
student. Reeve (2005) explains four things that make student engagement important, namely 
engagement as a condition for productive learning activities, engagement can predict school function, 
engagement in students can be controlled and shaped, engagement is also a feedback for the teacher. 

Frederick, et al., (2004) define student engagement through three dimensions, namely behavioral 
engagement, emotional engagement, and cognitive engagement. Student engagement in learning is 
active student participation such as trying, being serious, concentrating, paying attention, and obeying 
the rules. 
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The first dimension, namely behavioral engagement, students who have behavioral engagement will 
follow school rules, not skip truancy, and answer questions posed in class. The second dimension is 
emotional engagement, students who have emotional engagement have good relationships with fellow 
students and teachers. The third dimension, namely cognitive engagement, which consists of two 
components, namely psychological and cognitive. The psychological component includes goals and 
independent learning. The cognitive component emphasizes student investment in learning and 
learning motivation (Fredericks, et al., (2004). 

From the description above, it can be concluded that student engagement at school is a psychological 
process that shows the attention, interest, investment, effort and engagement of students devoted to the 
learning process at school. Student engagement in learning can be maximally shaped if students are in 
a comfortable environment to participate in the learning process. Convenience in participating in the 
learning process can be interpreted as school well-being. Schools provide an environment that students 
feel can meet their needs at school. Konu & Rimpela (2002) stated that school well-being is a student's 
subjective assessment of the state of his school which includes having, loving, being, and health. School 
well-being is a model based on the concept of well-being developed by Allardt (Konu & Rimpela, 2002). 
The concept of well-being itself comes from the sociological theory popularized by Allardt (Alanen, et. 
Al., 2002), which is a condition that allows individuals to fulfill their basic needs. 

In the school context, having refers to the fulfillment of students' needs for material and non-material 
conditions, for example the condition of the building and the school environment. In addition, there are 
also schedules and assignments for subjects, services (for example, administration and counseling) or 
forms of punishment (punishment) given to students. Loving refers to the need to develop relationships 
with other people to form social identities in a school climate, for example how students relate to 
teachers, and student relationships with students. Then, being is a need for creativity, appreciation, 
support and encouragement given to students. Finally, health is a physical symptom that includes the 
flu, the common cold to chronic illness. School well-being is a concept derived from the sociological 
domain so that the health aspect is included in it. However, in this study the health aspect was not 
analyzed because the health aspect was not directly related to psychological subjectivity and the school 
could not directly handle the needs of this health aspect. 

Based on the description above, it can be concluded that school well-being is a school condition and 
learning environment that allows students to feel comfortable because of the fulfillment of the needs of 
having, loving, and being. This convenience supports student engagement in the learning process well. 

Student engagement and academic success in school are related to a number of individual 
characteristics that students bring to learning situations and the characteristics of the school where the 
learning process occurs. Illeris (2003) also emphasized that in achieving the optimal learning process 
the ability factor in the cognitive and emotional dimensions of individuals in interacting with the 
learning environment at school is very important. 

Huebner and McCullough (2000) explain that an unpleasant school experience can be a significant 
source of stress and reduce the quality of life of students. Huebner and McCullough's statement is 
supported by research by Fatimah (2010), which explains that the higher the stress experienced by 
students, the worse the student's assessment of their school. When students experience boredom, they 
will feel they do not have good social relationships and their fulfillment feels neglected. This opinion is 
in accordance with Torsheim's research (Fatimah, 2010) which explains that the stress experienced by 
students will have a negative impact on interpersonal relationships so that students feel that the learning 
climate at school is unpleasant. School conditions that are uncomfortable, stressful, and boring will 
result in students experiencing stress, isolation and depression. This situation encourages students to 
bring up negative behavior such as fussing in class, refusing to participate in learning, disturbing 
friends, not doing assignments and even skipping classes. Students who behave negatively may be 
because they haven't understood the lesson (not because they are not smart). Seeing this condition, the 
teacher should understand that in addition to intellectual intelligence, emotional intelligence also 
supports student engagement in the learning process. 
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Goleman (2002) explains that emotional intelligence is a person's ability to regulate his emotional life 
by maintaining emotional harmony and expression through self-awareness skills, self-control, self-
motivation, empathy and social skills. This ability directs individual thought patterns and behavior. 

In the school context, the ability to direct these patterns of thought and behavior can be the ability of 
students to motivate themselves to follow and be actively involved in academic activities. In addition, 
this ability also helps students manage stress and face various forms of challenges in completing 
assignments. In the context of learning, well-managed emotions can be utilized for student engagement 
in the learning process because when those emotions arise, students have more energy needed to engage 
in the learning process, complete assignments or create new things. 

Based on the description above, it can show that emotional intelligence in the context of this study 
is the ability of students to motivate themselves to engage and direct appropriate behavior during the 
learning process. Emotional intelligence is also the ability to overcome frustration, control impulses, 
help mood when having difficulty understanding lessons, as well as the ability to empathize and 
cooperate on group assignments. 

Emotional intelligence is also the ability to cope with frustration, control impulses, regulate the mood 
(mood) when having difficulty understanding lessons, as well as the ability to empathize and cooperate 
on group tasks. 

Based on the phenomena found in schools and based on previous research, researchers want to know 
about student engagement learning, especially in relation to school well-being and emotional 
intelligence. 

 
Method 

This research uses descriptive quantitative method, with the research population of 768 students of 
SMP Negeri 1 Padang and the research sample of 201 students who were selected using random 
sampling technique. The instrument used is a scale with a Likert model about school well-being, 
emotional intelligence, and student engagement in learning. The three instruments were arranged based 
on the theoretical construct of the three research variables and had met the validity and reliability 
requirements. The number of valid items was 124 out of 149 items that were tested. While, the average 
reliability value of the three variables is 0.90. The research data were analyzed using descriptive 
statistics using simple regression and multiple regression. 

 
Results and Discussion 

The research data consisted of school well-being (X1), emotional intelligence (X2), and student 
engagement in learning (Y). The following shows a description of the research data. 
 

Table 1. Description of Average (mean) and Percentage (%) of  
School well-being (X1) based on Sub Variables  

Aspect Ideal Max Min ∑ Mean % DS Cat  
Having (14) 70 67 41 10899 54.22 77.46 4.9 H  
Loving (21) 105 98 61 16378 81.48 77.6 7.74 H 

 Being (12) 60 59 35 9686 48.19 80.32 5.06 H 
Whole 235 215 145 36963 183.89 75.88 17.7 H 

 
Information: 
Max : Maximal score  Mean : Mean 
Min : Minimal  score  % : Percentage 
∑ : Total score  H : High 
DS : Deviation Standard     
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Table 1 shows the school well-being of students on average in the high category, with an 
achievement level of 75.88%. This means that on average students have high school well-being. Students 
have a subjective assessment that the school can meet the need for a safe environment, well-available 
materials, avoid noise, adequate ventilation, appropriate air temperature, and so on (having). Apart 
from that related to the relationship between individuals in the social environment (loving), students 
feel they have a good relationship with the school environment, such as teachers paying attention to 
students, communicating well so that students feel comfortable in school. Then from the aspect of self-
fulfillment, students subjectively feel that the school provides opportunities for students to get self-
fulfillment. Students interpret that their presence in school is considered important. Based on the 
achievement of each indicator, it is known that all aspects of school well-being are in the high category. 
 

Table 2. Description of Average (mean) and Percentage (%)  
Emotional Intelligence (X2) based on Sub Variables 

Aspect Ideal Max Min ∑ Mean % DS Cat 
Recognizing Self Emotions (9) 45 45 19 6280 31.2 69.4 4.53 H 
Managing Self-Emotions (7) 35 35 9 4789 23.8 68.1 3.78 H 
Self Motivation (10) 50 50 21 7631 38 75.9 5.73 H 
Recognizing Other’s Emotions 
(5) 

25 25 12 4032 20.1 80.2 3.09 H 

Emotion’s Skills  (10) 50 50 27 7860 39.1 78.2 4.92 H 
Whole 205 199 111 30592 152.2 74.24 22.05 H 

Information : 
Max : Maximal Score  Mean : Mean 
Min : Minimal Score  % : Percentage 
∑ : Total Score  H : High 
DS : Deviation Standard     

 
Table 2 shows that the emotional intelligence of students on average is in the high category, with an 

achievement level of 74.24%. This means that on average students are classified as being able to regulate 
their emotional life by maintaining harmony with their emotions and expressions through self-
awareness skills, self-control, self-motivation, empathy, and emotional skills related to the emotions of 
others. Emotionally intelligent students can recognize their own emotions, influence their own thoughts 
and behavior, know their own strengths and weaknesses, and have self-confidence (Mafthukah, 2018) 

 
Table 3. Description of Average (mean) and Percentage (%)  

Student Engagement in Learning (Y) based on Sub Variables 
Aspect Ideal Max Min ∑ Mean % DS Cat 
Cognitive Engagement (15) 75 75 30 11281 56.1 74.8 7.88 H 
Emotional Engagement (10) 50 50 16 7483 37.2 74.5 5.6 H 
Behavioral Engagement (11) 55 55 31 9113 45.3 82.4 5.12 H 
Whole 180 177 78 27877 138.6 77.05 18.6 H 

Information: 
Max : Maximal Score  Mean : Mean 
Min : Minimal Score  % : Percentage 
∑ : Total Score  H : High 
DS : Deviation Standard     

 
Table 3 shows that the average student engagement in learning is in  the high category, with an 

achievement level of 77.05%. This means that on average students have high engagement  in learning 
and it can be seen from the willingness of students to be involved in the learning process which appears 
in the form of mobilizing attention, interest and effort in learning. 
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Table 4. Analysis of the Contribution of School well-being (X1),  

Emotional Intelligence (X2), to Student Engagement in Learning (Y) 
No Model R R Squeare Sign 
1 X1-Y .694 .482 0.000 
2 X2-Y .755 .570 0.000 
3 X12-Y .788 .612 0.000 

 
Table 4 above shows that the correlation value (R) of school well-being (X1) with student engagement  

learning is 0.694, an R Square value of 0.482, and a Sign value of 0.000, indicating that school well-being 
significantly contributes to student engagement  in learning with an effective contribution of 48.2%. The 
remaining 51.8% is influenced by other variables. School well-being is a factor that contributes to 
student engagement in learning 

The findings in this study can be understood that the higher the student's school well-being, the 
higher the student's engagement in learning. This shows that school well-being determines student 
engagement in learning (Waters & White, 2015). The condition of the school environment including the 
completeness of the facilities will make student engagement in learning more active (Adriany & 
Setyawan 2016). This is also explained by Dariyo (2017) that loving is very important for students 
because it can foster a sense of care about the learning process so that students can be actively engaged 
in learning. 

These findings also support the research results of Kusuma, Pebriani & Yudiana (2019), which states 
that student engagement in learning will increase along with the better relationship between students 
and teachers. Furthermore, student self-fulfillment such as gaining respect and opportunities for 
expression can increase student participation in learning (Rahma, Faizah, Dara & Waffiyah, 2020). 

In the second model, it can be seen that the R value obtained between emotional intelligence and 
student engagement in learning is 0.755 with an R Square value of 0.570. These results indicate that 
emotional intelligence has a significant contribution to student engagement  learning with an effective 
contribution of 57%. The remaining 43% is influenced by other variables. The ability of students to 
manage emotions will have an impact on the learning process that takes place (Pitriani, 2019). 

The findings of this study are supported by the results of research by Hapsyah, Permana & Zanthy 
(2019) which reveal that the emotional intelligence of students greatly influences students' problem-
solving abilities in learning. Furthermore, Anisah & Suntara (2020) revealed that students' emotional 
intelligence can be seen from the way students control themselves when participating in learning with 
the debate method, students who can control themselves will be able to provide logical statements when 
debating. 

Furthermore, one of the characteristics of students who have good emotional intelligence is being 
able to control themselves from aggressive behavior and having the ability to form discussion groups 
in learning (Swadnyana & Tobing, 2019). Meanwhile, students who have high emotional intelligence 
will show excellent self-motivating abilities so they rarely experience burnout in learning activities 
(Purnama, 2016). 

The third model in Table 4 shows the correlation value (R) of school well-being and emotional 
intelligence with student engagement in learning of 0.788. The R Square value of 0.612 explains that 
school well-being and emotional intelligence have a joint contribution to student engagement in 
learning, with an effective contribution of 61.2%. The remaining 38.8% is influenced by other variables 
not included in this study. 

This shows that student participation in learning will increase along with the recognition from 
teachers of their abilities (Lohre, Lydersen & Vatten, 2010). Furthermore, the results of this study are 
supported by the results of research by Khatimah (2015) which revealed that adequate school 
infrastructure will make accelerated class students more enthusiastic about learning. 
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Emotional intelligence is not only about controlling emotions, but also about how to have social 
relationships with other people. The result of student engagement in learning is learning achievement 
and one of the factors that determines learning outcomes is emotional intelligence (Kinasih, 2018). 
Furthermore, students who have an average learning achievement have high emotional intelligence 
compared to other students (Hakim, Sulistiawati & Arifin, 2018). 

 
Conclusion 

Based on the research findings, it can be concluded that school well-being and emotional intelligence 
contribute significantly to student engagement in learning. School well-being contributed significantly 
to 48.2% of student engagement in learning, emotional intelligence contributed significantly to student 
engagement in learning by 57%. Simultaneously, school well-being and emotional intelligence 
contributed significantly to student engagement in learning with an effective contribution of 62.1%. 

The findings of this study indicate that student engagement learning at SMP Negeri 1 Padang is 
mostly influenced by emotional intelligence and school well-being. However, there are also other factors 
that influence such as teacher competence, limitations in the face-to-face learning process due to the 
COVID-19 pandemic situation, and so on. The results of this study are expected to be useful for both 
the school and parents to improve school well-being and emotional intelligence, so that students have 
an effective engagement in the learning process so that learning objectives are achieved 
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